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___________________________________________________________________________ 

Abstract 

     The purpose of this study is to investigate the relationship between EFL teachers' 

behavioral success, age, gender, and their emotional intelligence. Sixty six EFL teachers, 

both male and female, were randomly chosen from public and private high schools in 

ChaharMahal andBakhtiari province. For evaluating their EI, teachers were asked to 

complete Bar-On's 'EQ test'. Simultaneously, their students were asked to complete a 

questionnaire named 'Characteristics of Successful EFL Teachers' with the aim of assessing 

the teachers' performance. The relationship between EFL teachers' behavioral success and 

their emotional intelligence was investigated using Pearson product–moment correlation 

coefficient. The obtained data showed a high correlation between teachers' behavioral success 

and their EI. Furthermore, a two-way between- groups analysis of variance was conducted to 

explore the impact of age and gender on EI. The interaction effect between age and EI as well 

as gender and EI was statistically significant. The findings showed that as people grow older, 

their intelligence level increases. Besides, our study showed that female EFL teachers scored 

significantly higher in EI than male EFL teachers. 

Keywords: Bar-On's EQ test, Behavioral success, Emotional intelligence (EI), Gender 

differences 

___________________________________________________________________________ 

Introduction 

     According to Adele B. Lynn (2005), EI is the dimension of intelligence responsible for 

our ability to manage ourselves and our relationships with others. It is the distinguishing 

factor that enables us to have wholesome, warm relationships, or cold, distant contacts. Jarvis 

(2005) expressed that the word intelligence and the application of measurement tools and 

questionnaires may make EI appear measurable, fixed, and innate, whereas, EI is not fixed 

but it is susceptible to change. Some works which have been done in the field of EI and prove 

the concept of EI are related to the teachers and teaching process. Teachers vary enormously 

in how successful they are in teaching, especially teaching a second language. Among so 

many factors relating to the second language teaching success is the degree of intelligence the 

individuals possess. A teacher's level of emotional intelligence at school can make strong 

teacher-student communication, managing stress and conflict, making a positive school 

environment and acquiring academic success. Thus, teaching is a stressful job and the level of 

teachers' emotional intelligence has a significant impact on the quality of education. Some 

researchers have demonstrated that emotional intelligence (EI) accounts more than the 

intelligence quotient (IQ) for success in life and education (Goleman, 1995; Salovey& 

Mayer, 1990). According to Bar-on (2000), EI is the ability to understand emotions and how 

they influence interpersonal relationships. The present study aimed to show to what extent 

teachers' EI is effective in their behavioral success considering their age and gender. 

Behavioral success refers to teachers' ability to motivate students in learning and to produce 

self-esteem in students, their fairness toward all students,their attention to all, learning 
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boosters, teaching boosters, empathy, interpersonal relationships, dynamism, and creating a 

sense of competence. According to Adele B. Lynn (2005), there is an acceptable relationship 

between EI and behavioral success. Whenever teachers are supportive, open-minded, flexible, 

respectful, students are motivated and energized to work harder. In fact, their behavior has an 

effective role on the students' performance. Individual teachers can have profound effects on 

individual students. Emotional Intelligence theory was developed during the 1970s and 80s 

by such psychologists as Howard Gardner, Peter Salovey and John Jack Mayer. In 1995, 

Daniel Goleman published Emotional Intelligence.  

    EI plays a basic role in establishing, maintaining, and having quality interpersonal 

relationships. Some studies have found empirical data that support the relationship between 

EI and adequate interpersonal relationships (Brackett et al., 2006; Extremera& Fernandez-

Berrocal, 2004; Lopes, Salovey, Cote, Beers, 2005). According to Goleman (1998) EI refers 

to the capacity for recognizing our own feelings and those of others, for motivating ourselves, 

and for managing emotions well in ourselves and our relationships. By the definition of EI we 

see that teachers' EI is so important in teaching. It means their EI are related to their 

relationship with learners because EI principles provide a new way to assess interpersonal 

skills; it means the relation between teachers and learners; and as we know one of the 

characteristics of a good teacher is to be a good communicator; at times, a teacher may shout 

at students, but a good teacher is one who knows how to keep the temper in check and act 

calmly in such situations. Then how to keep his/her temper relates to teachers' EI. As the 

definition shows EI means understanding ourselves and other people, therefore, to what 

extent a teacher's EI effects his/her behavior is effective in teaching and learning too. The 

essential premise of EI is that success requires the effective awareness, control and 

management of one's own emotions, and those of other people.  

    Few research studies have been carried out in the realm of EI and its role in teaching, 

especially in the realm of teachers' emotional intelligence. This study aimed to investigate the 

relationship between EFL teachers' behavioral success, age, gender, and their emotional 

intelligence. Understanding the role of EI on EFL teaching process has been the main focus 

of this study. The current study will help teachers become more aware of the importance of 

EI. Since teachers' EI can be improved unlike IQ, more teachers will have better chance to be 

successful in teaching by improving their low emotional intelligence. 

    In Iran, some studies have been done in the field of EI .One research with regard to the role 

of EI in second language teaching is the work of Ghanizadeh and Moafian (2009), in which 

they explored the relationship between EFL teachers’ emotional quotient (EQ) and their 

pedagogical success in language institutes. It was revealed that there is a significant 

relationship between teachers’ success and EQ. 

    Also, one study was done in TRNC (Turkish Republic of North Cyprus) in terms of EI 

which was about the Analysis of the emotional intelligence level of teachers; the findings 

showed that the EI level of teachers in the TRNC was found to be 79.2%. The study showed 

that as people grew older their intelligence level increased. This study showed no significant 

difference between gender and EI level. Bar-On (2006) hypothesized that those individuals 

with higher EQ than average are in general more successful, while a deficiency in EI can 

mean a lack of success and the endurance of emotional problems. An analysis of variance of 

the North American normative sample (n=3,831) was conducted to examine the effect of age 

on EQ-I scores (Bar-On, 1997). The results indicated a few significant differences between 

age groups compared. In brief, the older groups scored significantly higher than the younger 

groups on most of the EQ-I scales. An increase in emotional-social intelligence with age is 

also observed in children (Bar-On & Parker, 2000).Also findings showed that the effect of 

gender on EI was statistically significant, F (1, 62) = 4.863, p = .031; the effect size was large 

(Partial Eta Squared= .073). Our study showed that female EFL teachers scored significantly 
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higher in EI (Mean: 349.3750) than male EFL teachers (Mean: 332.2647). In chapter two, the 

researcher mentioned some studies in the field of the relationship between gender and EI. 

This finding is consistent with those studies. 

     The study done by Brackett, Mayer, and Warner (2004) assessed the discriminate, 

criterion, and incremental validity of an ability measure of emotional intelligence (EI). 

Women scored significantly higher in EI than men. Males, who were lower in EI, enable to 

perceive emotions and to use emotion to facilitate thought was associated with negative 

outcomes, including illegal drug and alcohol use, deviant behavior, and poor relations with 

friends.  

The study addresses the following questions: 

1. Is there any relationship between EFL teachers' behavioral success and their EI? 

2. Do EFL teachers' age and gender affect their EI? 

 

Methodology 

Participants 

Teachers 

    The first group of participants consisted of sixty six EFL teachers of different high schools 

(public & private) in ChaharMahal and Bakhtiari province. According to their age, teachers 

were divided into two age groups: those from 20 to 40, and those from 40 to 60 (with the 

average age of 37.74 and standard deviation of 8.67). Based on their gender, teachers were 

divided into two groups of male and female. They were 34 males and 32 females. They had 

majored in the different branches of English (English literature, English teaching, and/or 

English translation) but the majority of them had majored in English teaching (both their BA 

and MA levels).  

 

Students 

     The second group of participants comprised 720 EFL learners (students of the above-

mentioned teachers). They were 379 males and 341 females whose age varied from 15 to 18 

(M=16, SD=1.58). All the participants were selected randomly. 

 

Instruments 

Emotional intelligence test 

    To assess teachers' EI, Bar-On's test was used. This test contains 90 items on the Likert 

scale, ranging from 'completely agree' to 'completely disagree'. It takes nearly 20 minutes to 

complete and each item has a value in the range of 5 to 1.  

     Bar-On's test includes some positive sentences such as empathy, self-confidence, positive 

emotions, and negative sentences like anxiety, wrath, and negative emotions.According to 

Dehshiry (2003), this test has reliability and validity in Iranian culture. To analyze the 

questionnaire in Iran, Dehshiry chose a group of 250 university students in Tehran and 

analyzed the test. As he states, the questionnaire has generally good internal consistency, test-

retest reliability, and construct validity. The Cornbach's alpha coefficient was found to be 

0.76 and the results of the factor analysis provided some support for the inventory's 

hypothesized structure (Dehshiry, 2003). In this study, the total reliability of the 

questionnaire which is estimated via Cronbach's alpha was 0.84. 

 

Questionnaire 

     The researcher used the 'Characteristics of Successful EFL Teachers' questionnaire to 

assess EFL teachers' performance and success in language teaching. It has been designed by 

Moafian and Pishghadam (in press) that consists of 47 items again on the Likert scale, 

ranging from 'completely agree' to 'completely disagree'. It takes 10 minutes to complete. 



International Journal of Emerging Trends in Engineering and Development            Issue 3, Vol.1 (January 2013 

Available online on http://www.rspublication.com/ijeted/ijeted_index.htm                                 ISSN 2249-6149 

                                                                                                                                                                   Page 469 
 

This test includes some outstanding characteristics of EFL teachers such as accountability, 

interpersonal relationships, teaching boosters, class attendance, and other features. According 

to Moafian and Pishghadam, the results of reliability analysis show that the total reliability of 

the questionnaire is very high (Cronbach's alpha=0.94). The results of  factor analysis 

indicated that the questionnaire measures 12 constructs: teaching accountability, interpersonal 

relationships, attention to all, examination, commitment, learning boosters, creating a sense 

of competence, teaching boosters, physical and emotional acceptance, empathy, class 

attendance, and dynamism. The researcher estimated the total reliability of the questionnaire 

via Cronbach's alpha that was about 0.92.  

 

Procedure 
     This study was done in several high schools (public & private) in Chahar Mahal and 

Bakhtiari province. Sixty six EFL teachers (male & female) with their students participated in 

this study. Before running, the researcher talked with the EFL teachers about how to 

complete EI test and wanted them to allocate 20 minutes of their class time to her experiment. 

Teachers were asked to complete the EI test. In the meanwhile, the 'Characteristics of 

successful EFL teachers' questionnaire was given to the students of those teachers with the 

aim of assessing teachers' performance. The researcher was present in every class to help the 

students complete the questionnaire. Some sentences were unclear for the students and the 

researcher explained the exact meaning for every student. For getting better results  and a 

reliable evaluation by the learners, the purpose of completing the questionnaire had been 

explained and assured them that their answers would be confidential. For getting real 

responses, the researcher asked the participants (teachers & students) not to write their names 

on the questionnaires. 

 

Data analysis 

    After collecting data, the researcher used SPSS to analyze the obtained data and Pearson 

Product Moment Correlation was used to obtain the correlation between the intended 

variables (behavioral success and EI), along with a two-way between- groups analysis of 

variance was conducted to explore the effect of age and gender on EI. 

 

Results 

Table 1 summarizes the descriptive statistics of the participants (male & female). 

Table 1. Descriptive statistics of the participants. 

Dependent Variable: EI 

N Std. 

Deviation 

Mean              

Gender 

Age   

15 

15 

30 

45.48385 

44.27511 

46.05206 

322.9333 

349.0000 

335.9667 

     male          

 female        

total 

20-40 

19 

17 

36 

11.58644 

23.98115 

18.91980 

339.6316 

349.7059 

344.3889 

 

Male 

female            

   total 

60-40 

34 

32 

66 

31.96429 

34.38375 

34.01182 

332.2647 

349.3750 

340.5606 

Male Total 

Female Total 

Total 
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     With regard to the first research question, the relationship between EFL teachers' 

behavioral success (as measured by 'Characteristics of Successful EFL Teachers') and their 

emotional intelligence (as measured by Bar-On's test) was investigated using Pearson 

product–moment correlation coefficient. There was a medium, positive correlation between 

the two variables, r = 0.495, n = 66, p< 0.05. Table 2 shows this relationship. 

 

Table 2. Correlation between EI and behavioral success. 

Correlations 

 

 

EI BS 

EI      Pearson 

Correlation 

 

Sig. (2-tailed) 

 

N 

1 

 

    66 

.495 

.03 

66 

BS   Pearson 

Correlation 

 

Sig. (2-tailed) 

N 

 

.495 

.03 

     66 

1 

 

 

    66 

 

*Correlation is significant at the 0.05 level (2-tailed) 

     A two-way between- groups analysis of variance was conducted to explore the impact of 

age and gender on EI. Participants were divided into two groups according to their age 

(Group 1: 20-40 years; Group 2: 40-60 years). The interaction effect between age and EI was 

statistically significant, F (1, 62) = 2.651, p = .041; the effect size was large (Partial Eta 

Squared= .078). The findings showed that as people grow older, their intelligence level 

increases. 

    Besides, the interaction effect between gender and EI was statistically significant, F (1, 62) 

= 4.863, p = .031; the effect size was large (Partial Eta Squared= .073). Our study showed 

that female EFL teachers scored significantly higher in EI (Mean: 349.3750) than male EFL 

teachers (Mean: 332.2647). Also the interaction effect of age & gender on EI was measured. 

Table shows that the interaction effect of age٭gender on EI was not statistically significant, F 

(1, 62) = .952, p = .333; the effect size was small (Partial Eta Squared= .015). Table 3 shows 

these relationships. 
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Table 3. The effect of age and gender on EI for EFL teachers. 

Dependent Variable: EI 

Partial Eta 

      

Squared 

sig F Mean 

Square 

df 

 

Type III 

Sum 

Of Squares 

Source 

 

.095 

.991 

.078 

.073 

.015 

 

 

 

 

.1000 

.000 

.041 

.031 

.333 

 

 

 

 

2.178 

6899.570 

2.651 

4.863 

.952 

 

 

 

2389.125 

7570039.515 

1237.410 

5335.913 

1044.803 

1097.176 

 

3 

1 

1 

1 

1 

62 

66 

65 

7167.374ͣ 

7570039.515 

1237.410 

5335.913 

1044.803 

68024.884 

7729973.000 

75192.258 

 

 

Corrected 

Model 

Intercept 

Age 

Gender 

Age * 

Gender 

Error 

Total 

Corrected 

Total 

 

 

a. R Squared = .095 (Adjusted R Squared = .052) 

 

Discussion and Conclusion 

     Conducting Pearson product–moment correlation coefficient, the researcher came up with 

the significant value indicating that there is statistically a medium, positive correlation 

between the two variables. The results of the current study are consistent with those of 

previous emotional intelligence studies. One study involving 450 boys reported that IQ had 

little relation to personal success; rather, their ability to manage frustration, control emotions, 

and get along with others were more important in determining their success 

(Snarey&Vaillant, 1985). 

     One research with regard to the role of EI in second language teaching is the work of 

Ghanizadeh and Moafian (2009), in which they explored the relationship between EFL 

teachers’ emotional quotient (EQ) and their pedagogical success in language institutes. It was 

revealed that there is a significant relationship between teachers’ success and EQ. 

    Bar-On (2006) hypothesized that those individuals with higher than average EQ are in 

general more successful, while a deficiency in EI can mean a lack of success and the 

endurance of emotional problems.Also the results obtained indicatedthat the interaction effect 

between age and EI was statistically significant. The findings showed that as people grow 

older, their intelligence level increases.  

    This finding is consistent with the previous study that has been done in TRNC (Cem 

Birola, et al., 2009) in terms of EI; it is about the analysis of the emotional intelligence level 

of teachers.The study showed that older teachers had more emotional intelligence than 

younger ones. 

     An analysis of variance of the North American normative sample was conducted to 

examine the effect of age on EQ-I scores (Bar-On, 1997). The results indicated a few 

significant differences between age groups compared. In brief, the older groups scored 

significantly higher than the younger groups on most of the EQ-I scales. An increase in 

emotional-social intelligence with age is also observed in children (Bar-On & Parker, 2000). 

Similar increases in emotional-social intelligence with age have been reported by others 

based on employing the EQ-I, MEIS and other measures of this construct (Goleman, 1998). 

The results suggest that as one gets older, one becomes more emotionally and socially 
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intelligent. Also findings showed that the effect of gender on EI was statistically significant. 

Our study showed that female EFL teachers scored significantly higher in EI than male EFL 

teachers. This finding is consistent with the study which has been done by Brackett, Mayer, 

and Warner (2004); they assessed the discriminate, criterion, and incremental validity of an 

ability measure of emotional intelligence (EI). Women scored significantly higher in EI than 

men. Males, who were lower in EI, enable to perceive emotions and to use emotion to 

facilitate thought was associated with negative outcomes, including illegal drug and alcohol 

use, deviant behavior, and poor relations with friends.  

      In another study done by Austin, Evans, Goldwater (2005), a group of 156 first year 

medical students completed measures of emotional intelligence (EI) and physician empathy, 

and a scale assessing their feelings about a communications skills course component while 

females scored significantly higher than males on EI. Female medical students generally 

show better academic performance than males. Higher scores on EI are often found in 

females (e.g., Van Rooy, Alonson, &Viswesvaran, 2005), whilst for empathy females are 

generally found to have higher scores than males. Consistent with previous research, Bracket, 

Mayer and Warner (2004) found that overall female EI was significantly higher than overall 

male EI. As stated earlier, the present study sought to investigate the relationship between 

EFL teachers' behavioral success, age, gender and their EI. The size of the correlation 

between EFL teachers' behavioral success and their EI indicates that the higher the teachers' 

EI, the more they are to be successful in their profession. Also the results of the study 

suggested that the interaction effect between age and EI and gender and EI was statistically 

significant.This study provides some evidence that EI may be a useful conceptual tool to 

predict teachers' success, and perhaps to inform the selection and preparation of the educators 

for future.Teachers' emotional intelligence is important in teacher–student communication, in 

reducing stress, and in achieving positive work atmosphere and academic success. 

     As stated earlier, the present study sought to investigate the relationship between EFL 

teachers' behavioral success, age, gender and their EI. The size of the correlation between 

EFL teachers' behavioral success and their EI indicates that the higher the teachers' EI, the 

more they are to be successful in their profession. Also the results of the study suggested that 

the interaction effect between age and EI and gender and EI was statistically significant. This 

study provides some evidence that EI may be a useful conceptual tool to predict teachers' 

success, and perhaps to inform the selection and preparation of the educators for future. 

Teachers' emotional intelligence is important in teacher–student communication, in reducing 

stress, and in achieving positive work atmosphere and academic success.      
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