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Abstract.  

This work aims to convey teachers' conceptions when teaching Volley Ball game with a 

verbalization approach. We have used first the "global" analysis method to compare the 

answers of the interviewed teachers apart from different variables. As a second step, we have 

implemented the "analytical" or "differential" method to detect the influence of the variables; 

" seniority" and "academic training ", on teachers' answers. 

The majority of the questioned teachers give a little importance to students' language activity 

in teaching- learning process. However, there are many studies that have focused on the 

importance of giving free rein to students, so that they can co- construct their own knowledge 

especially in SPE discipline (Gréhaigne et al, 2005; Wallian & Chang; Zerai; 2011; Chang, 

2009 and Zghibi et al , 2013a ). 
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Introduction 

As they meet teaching and learning needs, teachers' conceptions are considered so essential to 

study teaching- learning process. According to Brau- Antony (2003), conceptions affect a 

number of parameters such as; initial training, professional experience, existent sports, etc. 

These concepts result in taking positions in what concerns; purposes, means, positions 

shifting sometimes from the observed implementations in the educational activity. It is in this 

perspective that Brau- Antony (2001) proposes a definition in three categories for analyzing 

designs that teachers reveal through their practices taking into account; their definition of the 

game, player's role, knowledge to be taught, recommended learning situations, a model of 

successful learning. 
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 It is clear from these studies that teachers' conceptions, regarding intervention in team sports, 

combine different registers of beliefs and knowledge, taking into account-with varied degrees- 

aspects relating to the values and goals of the educational action and elements relating to the 

analysis of knowledge issues and ways to convey. This article aims to highlight a few 

methods for organizing these conceptions among the second degree Tunisian teachers.  

The study we have leaded aims to identify the conceptions that PE teachers report via Volley 

Ball teaching. In fact, we are committed to collect information about teachers' specific 

position regarding in this part; not only their professional duties and the consensus, but also 

differences in the design of their interventions with voluntarily engaged students. We have 

also tried to update the ways they design teaching Volley Ball with a context and a specific 

audience per each. How do they perceive their role? How do they regard their actions? How 

do they construct their interventions? 

 

Methodology 

This study involved 120 teachers working in different educational establishments of El Kef 

city (primary school, college, secondary school and university). For studying teachers' 

conceptions about teaching Volley Ball game, we have found it helpful to use, first, the 

"global" analysis method to compare the answers of the teachers questioned apart from 

different variables. Second, we have implemented the "analytical" or "differential" method to 

detect the influence of the variables "seniority" and "academic training" on teachers' answers. 

The content of teachers' conceptions constitutes a dependent variable, which is the result of 

several other variables that may intervene to determine these conceptions (e.g. academic 

training, length of teaching experience). The goal of differential analysis is to observe if there 

will be a significant influence of the independent variables on teachers' answers. 

 

- Questionnaire 

The choice of the questionnaire is due to its effectiveness on collective and immediate 

collection of teachers' conceptions (Michèle Masson 1994). We chose questions that provide 

the greatest possible indications (communicable and treatable with a maximum validity and 

reliability). The counting of the questionnaires helped us to prepare the work of statistical 

analysis and to establish the characteristics of the target sample. 

The questionnaire has three major items: 

•1st Item:  teachers' opinions towards teaching with verbalization. 
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• 2nd Item: Importance of the technique education with verbalization. 

• 3rd Item: teachers' conceptions in what concerns Volleyball teaching. 

Before starting the administration of the questionnaire besides the sample of our study we 

were called to check the understanding and the reliability of our measuring scales. For the 

understanding, we used clear and understandable technical words knowing that, on the one 

hand, our sample includes in full teachers of sports and physical education, on the other hand, 

the choice of different questions was carried out by collaboration with specialists (in Physical 

and Sportive Activity didactic and in scholar Volley ball) and also based on previous 

researches about the subject didactic of PSA. 

We used the global khi²   test to analyze teachers’ conceptions and the analytical khi²   to 

observe the effect of different independent variables on teachers' answers. 

 

Results  

- Global analysis 

The global analysis of teachers' conceptions concerning teaching Volley Ball with a 

verbalization approach showed that the majority of the surveyed teachers give little 

importance to language activity with students in teaching- learning process. This may be 

explained by the fact that these teachers feel it more beneficial for students to play and 

increase their motor commitment time than engaging in moments of discursive interlocutions.  

 

Figure1. Evolution Frequency of answers related to the first question '' during a volley ball 

session, do you prefer? '' 

 

- Observation 

The global analysis shows that only 19.2 % of teachers consider verbal discussion as the first 

tool to use during a Volley Ball session, while 40 % of teachers choose to limit the gestural 
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demonstration and 30 % prefer the association of intervention modalities simultaneously. In 

addition, the majority of the surveyed teachers give little importance to language activity with 

students in the teaching- learning process.  

 

Figure 2. Frequency of answers related to the seventh question '' What do you think about the 

importance of verbal communication with your students? '' 

- Observation 

50 % of the questioned teachers declared that teaching with a verbalization approach is 

essential during a Volley Ball learning cycle, while the rest of teachers revealed a low and a 

medium importance (30 %) to this approach. 

Differential analysis 

However, many studies have focused on the importance of giving free rein to students so that 

they can co-construct their own knowledge, especially in the discipline of SPE (Gréhaigne 

1999; Wallian et al, 2007 Zerai, 2010, Chang, 2009 and Zghibi et al, 2013a). This semiotic 

constructivist conception that focuses on the pragmatic function of language in the process of 

acquiring knowledge. In fact, the reflexive practice imposes more and more on the task of 

teaching (Schön, 1987). 

The differential analysis shows that the variable "educational context" affects clearly the 

concepts of Tunisian teachers from Kef. Indeed, those who teach at the university (ISSEP) in 

Kef prefer more to opt for this method teaching with verbalization while their colleagues who 

work in other different establishments (high school, college, primary school) remain skeptical.  
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Figure 3. Frequency of answers related to the fourth question: '' do you think that discussion 

with and within students can improve their own performances? 

- Observation 

88 teachers whom we interviewed confirmed that discussion with students can improve their 

performances, including all ISSEP teachers in Kef and the majority of teachers from other 

establishments. Based on their recorded results we noticed that teachers perfectly master the 

choice of their used concepts, in spite of the differences that exist between high school 

teachers and instructors. This is due generally to the influence of teachers’ basic training on 

their professional skills. 

 

Figure 4. Frequency of answers related to the fourth question '' What do you think about the 

importance of verbal communication with your students? '' 

- Observation 

"Teaching seniority" variable has no direct effect on the answers given by teachers. This 

means that the length of teaching experience has no influence on their choices and 
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instructional designs. This study therefore deals with teachers’ training methods according to 

class levels that they entrust with regard to useful contributions of a verbalization approach in 

collective sports. 

Results' interpretation   

One can report that it is not sufficient to teach only to make students learn (Wallian and ..... 

The construction of this statement reflects an arrangement of two fields respectively relevant 

to language sciences and to movement sciences. 

In this semi- constructivist appendix, the teacher is called to construct his/her own knowledge 

through language activity. S/he will be also recommended to reserve time in which students 

can discuss about the difficulties encountered during played situations to end up with 

solutions under the form of action plans. In sports and physical education there is not only 

motor learning but also reflexive practices / through action. In this perspective, many studies 

that have focused on the coupling between verbalization and action (Gréhaigne 1999; 

Delignièr, 1992 Wallian,2007a, 2007b;  Nachon, 2004;  Zerai, 2008; Chang, 2008 and  

Zghibi, 2013a, 2013b, 2014), propose ideas' debate as a teaching tool that allows students to 

describe, identify and even draw up an effective project of action. 

Verbalization consists also of discussion time in-between students, which may be presented in 

the shape of two methods of acknowledgement:  

1) the idea debate which is a form of discussion in between students with a certain 

interpersonal conflict (Doise, 1991). This concept returned us automatically to 

Vygotsky's studies and in particular the concept of socio- cognitive conflict (Vygotsky, 

1985).  

2) Verbalization may also be a form of discursive interlocution, it is a time for 

discussion without interpersonal conflict, this concept refers us back to Bandura' studies ( 

Bandura, 1980) and particularly the concept imitation . 

The teacher will play the role of a "mediator" who will ensure the smooth running of 

discussion. Note here that the debate describes from the discussion his descriptive and 

argumentative character and from the interview his media character. This is a conversation 

sample that aims to generate the relevance of a "disciplined" exchange taking into account 

classic conversational rules by Kerbrat - Orecchioni (1998). 
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Conclusion 

Teachers' conceptions in what concerns the role that can be played by a participant in team 

sport reflect a «behaviorist " conception; it is a teaching model in which gestural 

demonstration carried out by the teacher is always present. Thus, the relationship that may 

exist between teacher and student gives the major role to the teacher through putting him on 

the top of the teaching system. 

The student is no longer able to discuss and make game proposals, and it is only up to the 

teacher to evaluate and propose game situations .In other words, whenever verbalization exist 

,it   is always under the unique control of the teacher ( it is up to him to ask and collect all the 

questions). 

In fact, giving importance to verbalization in theteaching-learning process is not only 

an innovationbut also to reorder the didactic triangle in the balance in which it is 

based (Zghibi, 2012). Our findings tends to encourage Physical Educationteachers to 

include in their learning sessions a time when students can discuss and exchange ideas in 

order to make a common decision. It is therefore atime of ideas' debate (Gréhaigne, 

1999) where students find the opportunity to describe / analyze 

the encountered problems when they play so they can develop a collective action project 

(Zghibi,2013b). 
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